
 

 
  

 

  

  

  

  

سایت مرجع دانشجوی پیام نور

 نمونه سوالات پیام نور : بیش از 110 هزار نمونه سوال همراه با پاسخنامه

تستی و تشریحی

 کتاب ، جزوه و خلاصه دروس

 برنامه امتحانات

 منابع و لیست دروس هر ترم

 دانلود کاملا رایگان بیش از 140 هزار فایل مختص دانشجویان پیام نور
 

 

 

www.salampnu.com

 

www.salampnu.com

www.pnust.com
http://www.salampnu.com
http://www.salampnu.com


بنام خدا
اا ش ل ا اصول وروش تدريس زبان:نام درس

واحد ۴تعداد ۴تعداد واحد
:نام منبع

Techniques and principles in 
Language TeachingLanguage Teaching   

ظ ت ات ا ا مينا عباسی بنابی:تھيه وتنظيم
نور پيام دانشگاه علمی ھيات عضو ھيات علمی دانشگاه پيام نورعضو



اھداف کتا ب

روشھای با را شما که است اين کتاب اھداف از يکی از اھداف کتاب اين است که شما را با روشھای يکی
مختلف تدريس زبان آشنا سازد 

که ات تفک کشف د ا ا ش که ت ا ن ا کتا د ھدف دوم کتاب اين است که شما را در کشف تفکراتی کهھدف
اعمال شما در مقام يک معلم از آن منتج می شود 

ا ن ياری نمايدا
عھدف سوم اين کتاب اين است که شما را با انواع مختلف م
فنھا وتکنيک ھای که برخی از آنھا جديد ھستند آشنا

سازد 



CHAPTER 2
Th G T l tiThe Grammar– Translation 
MethodMethod

The Grammar Translation Method The Grammar-Translation Method
has had different names. At one
time it was called the Classical
Method since it was first used inMethod since it was first used in
the teaching of the classical
languages, Latin and Greek.



The objectives of the method in the 
past
Grammar-translation method

 In past, this method was used for
the purpose of helping studentsthe purpose of helping students
read and appreciate foreign
language literature



Another objective of the method in 
the past
Grammar-translation method

 It was also hoped that, through thep , g
study of grammar of the target
language students would becomelanguage, students would become
more familiar with the grammar ofg
their native language.



One other objective of the method in 
the past
Grammar-translation method

 It was thought that foreign
language learning would help
students grow intellectually; it wasstudents grow intellectually; it was
recognized that students would

b bl hprobably never use the target
language.language.



The observations and their 
underlying principles
Grammar-translation method

 Observation: The class is reading an
excerpt from a novel.

 Principle: A fundamental purpose of Principle: A fundamental purpose of
learning a foreign language is to be
able to read literature Literaryable to read literature. Literary
language is superior to spoken
language



Grammar-translation method

 Observation: Students translate
the passage from English to
SpanishSpanish.

 Principle: An important goal is forp p g
students to be able to translate
each language into the othereach language into the other.



Grammar-translation method

 Observation: The teacher asks Observation: The teacher asks
students in their native language if
th h tithey have any questions.

 Principle: The ability to Principle: The ability to
communicate in the target
l l f flanguage is not a goal of foreign
language instruction.language instruction.



Grammar-translation method

 Observation: The students write
out the answers to reading
comprehension questionscomprehension questions.

 Principle: Primary skills to be Principle: Primary skills to be
developed are reading and writing.
Littl tt ti i i t kiLittle attention is given to speaking
and listening.g



Grammar-translation method

 Observation: The teacher decides Observation: The teacher decides
whether an answer is correct or

tnot.
 Principle: The teacher is the Principle: The teacher is the

authority in the classroom. It is
h dvery important that students get

the correct answer.the correct answer.



Grammar –translation method

 Observation: Students translate
new words from English Into
SpanishSpanish.

 Principle: It is possible to find Principle: It is possible to find
native language equivalents for all
t t l dtarget language words.



Grammar-translation method

 Observation: Students learn that Observation: Students learn that
English ‘-ty’ corresponds to –dad

d t d i S i hand -tad in Spanish.
 Principle: Learning is facilitated Principle: Learning is facilitated

through attention to similarities
b h l dbetween the target language and
the native language.the native language.



Grammar-translation method

 Observation: Students are given Observation: Students are given
a grammar rule for the use of a
di t bj t ith t d bdirect object with two-word verbs.

 Principle: It is important students Principle: It is important students
learn about the form of the target
llanguage.



 Observation: Students apply a Observation: Students apply a
rule to examples they are given.

 Principle: Deductive application
of an explicit grammar rule is aof an explicit grammar rule is a
useful pedagogical technique.



 Observation: Students memorize Observation: Students memorize
vocabulary.

Principle: Language learning Principle: Language learning
provides good mental exercise.



 Observation: The teacher asks
students to state the grammar rule.

 Principle: Students should be Principle: Students should be
conscious of the grammatical rules
of the target language.



 Observation: Students memorize
present tense, past tense, and past
participle forms of one set ofparticiple forms of one set of
irregular verbs,

 Principle: Wherever possible, verb
conjugations should be committedconjugations should be committed
to memory.



The teacher goalsThe teacher goals
Grammar-translation method

 According to the teacher followingg g
this method, the purposes of
language learning is to:language learning is to:

 enable students to read
lit tliterature,

 provide students with good provide students with good
mental exercise.



The roles of the teacher & the 
t d tstudents

Grammar-translation method

 The roles are very traditional The roles are very traditional.
The teacher is the authority in the
classroom. The students do as she
says so they can learn what shesays so they can learn what she
knows.



Characteristics of 
teaching/learning process
Grammar-translation Method

 Students are taught to translate from 
one language to another.

 Students study grammar deductively Students study grammar deductively.
 Students also learn grammatical 

paradigms.
 Students memorize native language Students memorize native language 

equivalent for target language words.



I t tiInteraction
Grammar-translation method

 Most of interaction in the classroom Most of interaction in the classroom
is from the teacher to the students.
There is little student initiation and
little student- student interactionlittle student student interaction.



What about students’ feelings?What about students’ feelings?
Grammar-translation method

 In this method, there are no
principles which relate to this areaprinciples which relate to this area.



Views on language & culture
Grammar-translation method

 Literary language is consideredy g g
superior to spoken language and
is therefore the language thatis therefore the language that
students study. Culture is viewedy
as consisting of literature and the
fine artsfine arts.



EmphasisEmphasis
Grammar-translation method

 Vocabulary and grammar arey g
emphasized. Reading and writing
are the primary skills that theare the primary skills that the
students work on. There is much
less attention given to speaking
and listening Pronunciationand listening. Pronunciation
receives little, if any, attention.



The role of the native languageThe role of the native language
Grammar-translation method

 The meaning of the targetg g
language is made clear by
translating it into the students’translating it into the students
native language. The language that
is used in class is mostly the
students’ native languagestudents native language.



E l tiEvaluation
Grammar-translation method

 Written tests in which students are
asked to translate from their native
language to the target language orlanguage to the target language or
vice versa are used. Questions that
ask students to apply grammar
rules are also commonrules are also common.



R tResponse to errors
Grammar-translation method

 Having the students get the correctg g
answer is considered very
important If students make errorsimportant. If students make errors
or do not know an answer, the,
teacher supplies them with the
correct answercorrect answer.



D d ti GDeductive Grammar
Grammar-translation method

 In the Grammar-Translation
Method, students study grammar
deductively; that is to say theydeductively; that is to say, they
are given the grammar rules and
examples, are told to memorize
them and then are asked to applythem, and then are asked to apply
the rules to other examples.



Some techniques used in the Method
Grammar-translation method

 Technique: Translation of a
literary passage .
Students translate a reading Students translate a reading
passage from the target language
into their native language.
Vocabulary and grammaticalVocabulary and grammatical
structures in the passage are
studied in subsequent lessons.



Grammar-translation method

 Technique: Use of words in the q
sentences
I d t h th t t d t In order to show that students
understand the meaning and use ofg
new vocabulary item, they make up
sentences in which they use thesentences in which they use the
new words .



Grammar-translation method

 Technique: Composition
 The last technique to be mentioned

here is composition in which thehere is composition in which the
teacher gives the students a topic
to write in the target language.



Grammar-translation method

 Technique: Reading
comprehension questionscomprehension questions.

 The fist group of questions asks forg p q
information contained in the passage.
The second group requires inferencesThe second group requires inferences.
The third group requires students to
relate the passage to their ownrelate the passage to their own
experience.



Grammar-translation method

 Technique: Antonyms/ synonyms
 This is another technique associated

with the method in which students arewith the method in which students are
given a set of words and are asked to
find antonyms or synonyms in thefind antonyms or synonyms in the
reading passage.



Grammar-translation method

 Technique: Cognatesq g
 Still another technique used in the 

th d i t t h t d t tmethod is to teach students to 
recognize cognates by learning the g g y g
spelling or sound pattern that 
correspond between the languagescorrespond between the languages.



Grammar-translation method

 Technique: Deductive
li ti f lapplication of rule

 Grammar rules are presented with Grammar rules are presented with
examples. Exception to each rule
are also noted. Once students
understand a rule, they are askedunderstand a rule, they are asked
to apply it to some different

lexamples.



Grammar- translation method

 Technique: Fill-in-the-blanksq
 Students are given a series of

t ith d i isentences with words missing.
They fill in the blanks with newy
vocabulary items of a particular
grammar type such as prepositionsgrammar type, such as prepositions
or verbs with different tenses.



Grammar-translation method

 Technique: Memorizationq
 Students are given lists of target

b l d d th tivocabulary words and the native
language equivalents and areg g q
asked to memorize them. Students
are also required to memorizeare also required to memorize
grammatical rules.



CHAPTER 3CHAPTER 3
The Direct Method

 The Direct Method is not new The Direct Method is not new.
Most recently, it was revived as a
method when the goal of
instruction became learning how toinstruction became learning how to
use the target language to

i tcommunicate.



Direct method

 Since the Grammar-Translation
Method was not very effective in
preparing students to use thepreparing students to use the
target language communicatively,
the Direct Method became popular.



N T l tiNo Translation
Direct method

 The Direct Method has one veryy
basic rule: No translation is
allowed That is to say meaningallowed. That is to say, meaning
is conveyed directly in the targety y g
language through the use of
demonstration and visual aidsdemonstration and visual aids.



Observations and their underlying 
Principles
Direct method

 Observation: The students read
aloud a passage about United
States geographyStates geography.

 Principle: Reading should bep g
taught from the beginning of
language instructionlanguage instruction.



Direct method

 Observation: The teacher points p
to a part of the map after each 
sentence is readsentence is read.

 Principle: Objects (e.g. realia orp j ( g
pictures) should be used to help
students understand the meaningstudents understand the meaning.



Direct method

 Observation : The teacher uses
the target language to ask the
students if they have a questionstudents if they have a question.

 Principle: The native languagep g g
should not be used in the
classroomclassroom.



Direct method

 Observation: The teacher Observation: The teacher
answers the students’ questions by
d i th bl kb ddrawing on the blackboard or
giving examples.g g a p

 Principles: The teacher should
d ldemonstrate, not explain or
translate.translate.



Direct method

 Observation : The teacher asks
questions about the map in the
target languagetarget language.

 Principle: Students should learn to Principle: Students should learn to
think in the target language as

iblsoon as possible.



Direct method

 Observation: Students ask Observation: Students ask
questions about the map.

 Principle: the purpose of language
learning is communicationlearning is communication
( therefore students need to learn
h k llhow to ask questions as well as
answer them).answer them).



Direct method

 Observation: The teacher works Observation: The teacher works
with the students on the

i ti f ‘ A l hi ’pronunciation of ‘ Appalachian’.
 Principle: Pronunciation should be Principle: Pronunciation should be

worked on right from the beginning
f lof language instruction.



Direct method

 Observation: The teacher
corrects a grammar error by asking
the students to make a choicethe students to make a choice.

 Principle: Self-correction Principle: Self correction
facilitates language learning.



Direct method

 Observation: The teacher asks Observation: The teacher asks
questions about the students;
t d t k h th tistudents ask each other questions.

 Principle: Lessons should contain Principle: Lessons should contain
some conversational activity- some

f dopportunity for students to use
language in real contexts.language in real contexts.



Direct method

 Observation: The students fill in
the blanks with prepositions
practiced in the lessonpracticed in the lesson.

 Principles: Grammar should be Principles: Grammar should be
taught inductively. There may

b li it lnever be an explicit grammar rule
given.g



Direct method

 Observation: The teacher dictates
a paragraph about United States
geographygeography.

 Principle: Writing is an important Principle: Writing is an important
skill, to be developed from the
b i i f l i t tibeginning of language instruction.



Direct method

 Observation: All of the lessons of 
the week involve United States 
geographygeography.

 Principle: The syllabus is based p y
on situations or topics, not usually 
on linguistic structureson linguistic structures. 



Direct method

 Observation: A proverb is used top
discuss how people in the U.S. view
punctualitypunctuality.

 Principle: Learning anotherp g
language also involves learning
how speakers of that language livehow speakers of that language live.



The teacher goals
Direct method

 Teachers who use the Direct
Method intend that students learn
how to communicate in the targethow to communicate in the target
language. In order to do thisg g
successfully, students should learn
to think in the target languageto think in the target language.



The roles of the teachers & the 
studentsstudents
Direct method

 Although the teacher directs the
l ti iti th t d t l iclass activities, the student role is

less passive than in the Grammar-p
Translation Method.



Characteristics of the 
teaching/learning process
Direct method

 In this method, students need to,
associate meaning and the target
language directlylanguage directly.

 Students speak in the target Students speak in the target
language a great deal.



S th h t i tiSome other characteristics
Direct method

 In the Direct Method, is based,
upon situations or topics.
G i t ht i d ti l Grammar is taught inductively.

 An explicit grammar rule may never An explicit grammar rule may never
be given.



I d ti G t hiInductive Grammar teaching
Direct method

 In Direct Method Grammar is
taught inductively; that is, the
students are presented withstudents are presented with
examples and they figure out thep y g
rule or generalization from the
examplesexamples.



I t tiInteraction
Direct method

 In the Direct Method the initiation
of the interaction goes both ways,
from teacher to the students andfrom teacher to the students and
from students to teacher, although, g
the latter is often teacher directed.



What about the students’ feelings
Direct method

 There are no principles of the
h d h h l hmethod which relates to this area.



View on languageView on language
Direct method

 Language is primarily spoken not Language is primarily spoken, not
written. Therefore, students study
common, everyday speech in the
target languagetarget language.



Vi ltView on culture
Direct method

 The students study culture
i i f h hi f hconsisting of the history of the

people who speak the targetpeople who speak the target
language, the geography of the
ta get co nt ies and thetarget countries, and the
information about the daily lives ofy
the speakers of the language.



E h iEmphasis
Direct method

 Vocabulary is emphasized overy p
grammar. Although work on all four
skills occurs from the start oralskills occurs from the start, oral
communication is seen as basic.
Pronunciation also receives
attention from the beginningattention from the beginning.



E l tiEvaluation 
Direct method

 In the Direct Method, students are In the Direct Method, students are
asked to use the language, not to
d t t th i k l ddemonstrate their knowledge
about the language. They area ou a guag y a
asked to do so using both oral and
written skillswritten skills.



R tResponse to errors
Direct method

 The teacher, employing various, p y g
techniques, tries to get students to
self correctself-correct.



Some techniques used in the 
M th dMethod
Direct method

 Technique: Reading aloudq g
 Students takes turn reading sections of

a passage play or dialog out loud Ata passage, play, or dialog out loud. At
the end of each student’s turn, the
t h t i t liteacher uses gestures, pictures, realia,
examples, or other means to make the
meaning of the section clear.



Direct method

 Technique: Questions andq Q
answer exercise
Thi i i d t d l i This exercise is conducted only in
the target language. Students areg g g
asked questions and answer in full
sentences so that they practicesentences so that they practice
new words .



Direct method

 Technique: Getting students to 
self-correct
The teacher has the students self The teacher has the students self-
correct by asking them to make a 
choice between what they said and 
an alternative answer he suppliedan alternative answer he supplied. 



Direct method

 Technique: Conversation q
practice 
h h k d The teacher asks students a

number of questions in the targetnumber of questions in the target
language, which the students have
t d t d t b bl tto understand to be able to answer
correctly.y



Direct method

 Technique: Fill-in-the-blank Technique: Fill in the blank 
exercise

 This technique has already been 
discussed in the Grammar-discussed in the Grammar
Translation Method, but differs in 

l h h dits application in the Direct Method.  



Direct method

 In the Direct Method, all items in,
‘fill-in-the-blank exercises’ are in
the target language No explicitthe target language. No explicit
grammar rule would be applied.g pp
The students should induce the
grammar rule they need to fill thegrammar rule they need to fill the
blanks from the examples.



Direct method

 Technique: DictationTechnique: Dictation
 The teacher reads the passage three

ti I th fi t d th l t ti htimes. In the first and the last time, he
reads with normal speed. In the second
time, he reads phrase by phrase,
allowing the students to write downg
what they have heard.



Direct method

 Technique: Map drawing
Thi t h i i d t i t d t This technique is used to give students
listening comprehension practice. The
students are given a map with the
geographical features unnamed. Theng g p
the teacher gives the students
directions so that the studentsdirections so that the students,
following the instruction, have a
completel labeled mapcompletely labeled map.



Direct method

 Technique: Paragraph writingq g p g
 The teacher asks the students to write 

a paragraph on a topic which hasa paragraph on a topic which has 
already been introduced to them 
th h th di Ththrough the reading passage. They can 
write the paragraph from memory, or 
they can use the reading passage in the 
lesson as a model.lesson as a model.



Chapter 4p
The Audio-Lingual Method

 The Audio-Lingual Method, likeg ,
the Direct Method, is an oral-based
approach However rather thanapproach. However, rather than
emphasizing vocabulary acquisition,p g y q ,
the Audio-Lingual Method drills
students in the use of grammaticalstudents in the use of grammatical
sentence patterns.



The Audio-lingual method

 The Audio-Lingual Method, unlike The Audio Lingual Method, unlike
the Direct Method, has a strong
th ti l b i li i titheoretical base in linguistics.
Charles Fries (1945) led the wayC a es es ( 9 5) d ay
in applying principles from
structural linguistics in developingstructural linguistics in developing
the method.



The Audio-lingual method

 In the development of the Audio-
Lingual Method, principles from
psychology (Skinner 1957) werep y o ogy ( 5 )
also incorporated. It was thought
that the way to acquire thethat the way to acquire the
sentence patterns of the target
lang age as th o ghlanguage was through
conditioning.



Observations and their underlying  
principles 

The Audio-lingual method

 Observation: The teacher
introduce a new dialog.

i i l f d Principle: Language forms do not
occur by themselves; they occuroccur by themselves; they occur
most naturally within a context.



The Audio-lingual method

 Observation: The teacher uses only
the target language in the classroom.
Actions, pictures, or realia are used to, p ,
give meaning otherwise.
Technique: The native language and Technique: The native language and
the target language have separate
linguistics systems. They should be kept
apart.p



The Audio-lingual method

 Observation: The teacher introduces
the dialogs and drills by modeling them;
she also corrects mispronunciation byshe also corrects mispronunciation by
modeling correct sounds.
P i i l O f th t h ’ j Principle: One of the teacher’s major
roles is that of a model of the target
language.



The Audio-lingual method

 Observation: The students repeat Observation: The students repeat
each line of the new dialog several
timestimes.

 Principle: Language learning is ap g g g
process of habit formation. The more
often something is repeated, theoften something is repeated, the
stronger the habit and the greater the
learninglearning.



The Audio-lingual method

 Observation: The students stumble overObservation: The students stumble over
one of the lines of the dialog. The
teacher uses a backward build up drillteacher uses a backward build up drill.

 Technique: It is important to prevent
learners from making errors. Errors lead
to the formation of bad habits.



The Audio-lingual method

 Observation: The teacher initiates Observation: The teacher initiates
a chain drill in which each student

t thgreets another.
 Technique: The purpose of Technique: The purpose of

language learning is to learn how
h lto use the language to

communicate.communicate.



The Audio-lingual method

 Observation: The teacher uses a
single- slot and multiple-slot
substitution drillssubstitution drills.

 Principle : In order to create newp
sentences, the students must learn
which part of speech occupieswhich part of speech occupies
which slots.



The Audio-lingual method

 Technique: The teacher says, ‘Veryq y , y
good’, when the students answer
correctlycorrectly.

 Principle: Positive reinforcement Principle: Positive reinforcement
helps the students to develop

t h bitcorrect habits.



The Audio-lingual method

 Observation: The teacher uses
spoken cues and picture cues.

i i l d h ld l Principle: Students should learn to
respond to both verbal andrespond to both verbal and
nonverbal stimuli.



The Audio-lingual method

 Observation: The teacher
conducts transformation and
question and answer drillsquestion-and-answer drills.

 Principle: Each language has a Principle: Each language has a
finite number of patterns. Pattern

ti h l t d t t f thpractice helps students to form the
habit of using them.g



The audio-lingual method

 Observation: The teacher posesp
questions to the students rapidly.
P i i l St d t h ld Principle: Students should
‘overlearn’, i.e. learn to answer,
automatically without stopping to
thinkthink.



The Audio-lingual method

 Observation: New vocabulary is
i d d h h li f hintroduced through lines of the
dialog; vocabulary is limited.dialog; vocabulary is limited.

 Principle: The major objective of
language teaching is the structural
patterns. Vocabulary can bepatterns. Vocabulary can be
learned afterward.



The Audio-lingual method

 Observation: Students are given noObservation: Students are given no
grammar rule; grammatical points are
taught through examples and drillstaught through examples and drills.

 Principle: Like native language
learning, the rules of the target
language should be induced fromg g
examples.



The Audio-lingual method

 Observation: The teacher does a 
contrastive analysis of the target 
language and the students’ nativelanguage and the students  native 
language in order to locate the 
places where the students may 
have troublehave trouble.



The Audio-lingual method

 Principle: The major challenge ofp j g
foreign language teaching is
getting students to overcome thegetting students to overcome the
habits of their native language. A
comparison between the languages
will reveal the areas of difficultieswill reveal the areas of difficulties.



The Audio-lingual method

 Observation: The students do
some limited written work.
Principle: Speech is more basic to Principle: Speech is more basic to
language than written form. The
natural order of language
acquisition is: listening speakingacquisition is: listening, speaking,
reading and writing.



The Audio-lingual method

 Observation: American and
football is included.
P i i l L i t Principle: Language is not
separated from culture. Culture isp
not only literature and fine arts, but
also the everyday behavior ofalso the everyday behavior of
people



Th t h lThe teacher goals
The Audio-lingual method

 Teachers want their students to be
able to use the target language
communicatively In order to docommunicatively. In order to do
this, they believe students need to
overlearn the language and use it
automaticallyautomatically.



The roles of the teacher and the 
students
The Audio-lingual methodg

 The teacher is like an orchestra The teacher is like an orchestra
leader, directing and controlling the
language behavior of the students.
Students are imitators of theStudents are imitators of the
teacher’s model or the tape.



Characteristics of the teaching/ 
learning process
The Audio-lingual method

 New vocabulary and structural patterns New vocabulary and structural patterns 
are presented through dialogs.

 Grammar is induced from the examples Grammar is induced from the examples 
given.
C lt l i f ti i t t li d i Cultural information is contextualized in 
the dialogs.

 Reading and writing are based upon the 
oral work. 



I t tiInteraction
The Audio-lingual method

 There is student-to-student
interaction in chain drills, but this
interaction is teacher directedinteraction is teacher-directed.
Most of the interaction is between
teacher and students and is
initiated by the teacherinitiated by the teacher.



What about students’ feeling?
The Audio-lingual methodg

 There are no principle of the There are no principle of the
method that relates to this area.



Vi lView on language
The Audio-lingual method

 The view of language in the Audio-g g
Lingual Method has been
influenced by descriptive linguisticsinfluenced by descriptive linguistics.
Every language is seen as
having its own unique system.



The Audio-lingual methodg

 Everyday speech is emphasized iny y p p
the method. The level of
complexity of the speech is gradedcomplexity of the speech is graded
so that beginning students areg g
presented with only simple
patternspatterns.



What areas of language isWhat areas of language is 
emphasized?
The Audio-lingual methodThe Audio lingual method

 Vocabulary is kept to a minimum
while the students are mastering
the sound system and grammaticalthe sound system and grammatical
patterns. A grammatical pattern is

hnot the same as a sentence.



What language skills are g g
emphasized?
The Audio-lingual methodg

 The natural order of skills
presentation is adhered to:
listening speaking reading andlistening, speaking, reading, and
writing. The oral/aural skillsg
receives most of attention.
Pronunciation is taught from thePronunciation is taught from the
beginning.



Th l f th ti lThe role of the native language
The Audio-lingual method

 The habit of the students’ native
language are thought to interfere
with the students’ attempts towith the students attempts to
master the target language.
Therefore, the students’ native
language is not usedlanguage is not used .



Evaluation
The Audio-lingual methodg

 The tests in this method are
discrete-point in nature, that is,
each question on the test will focuseach question on the test will focus
on only one point of the languagey p g g
at a time.



R tResponse to errors
The audio-lingual method

 Students errors should be avoided
through the teacher’s awareness of
where the students will havewhere the students will have
difficulty and restriction of whaty
they are they are taught to say.



Some techniques usedSome techniques used
The Audio-lingual method

 Dialog memorization Backward build- Dialog memorization, Backward build
up (expansion), Repetition drill, Chain
drill Single slot substitution drilldrill, Single-slot substitution drill,
Multiple-slot substitution drill,
Transformation drill, Question-and-
answer drill are some of techniquesq
used in the method.



Chapter 5Chapter 5
The Silent Wayy

 One of the shortcomings of theg
Audio-Lingual Method was the
students’ inability to readily transferstudents inability to readily transfer
the habits they had mastered in the
classroom to communicative use
outside of itoutside of it.



A reaction against the methodA reaction against the method
The silent way

 Linguists Noam Chomsky argued thatg y g
language acquisition could not possibly
take place through habit formationtake place through habit formation
since people create and understand
utterances they have never heardutterances they have never heard
before.



A Alt ti iAn Alternative view
The silent way

 Chomsky proposed that speakersy p p p
have a knowledge of underlying
abstract rules which allow them toabstract rules, which allow them to
understand and create novel
utterances. So language is not a
product of habit formation butproduct of habit formation, but
rather of rule formation



C iti A hCognitive Approach
The silent way

 The emphasis on human cognition The emphasis on human cognition
led to the establishment of the
C iti A h R th thCognitive Approach. Rather than
simply being responsive to stimulip y b g po o u
in the environment, learners
formulate hypotheses to discoverformulate hypotheses to discover
the rules of the language.g g



The silent way

 According to cognitive approach, According to cognitive approach,
errors were inevitable and were
i th t l ti lsigns that learners were actively

testing their hypotheses. In theg ypo
early 1970s there were great
interest in applying this approachinterest in applying this approach
to language teaching.g g g



 No language teaching method everg g g
really developed from the Cognitive
Approach; instead a number ofApproach; instead a number of
‘innovative methods’ emerged. Ing
the next few chapters we will take
a look at thesea look at these.



The Silent Way

 Although Caleb Gattegno’s Silent Although Caleb Gattegno s Silent
Way did not stem directly from the
C iti A h it hCognitive Approach, it shares
certain principles with it.a p p



 One of the basic principles of the One of the basic principles of the
Silent Way is that ‘Teaching should
b b di t d t l i ’ Thibe subordinated to learning’. This
principle is in keeping with thep p p g
active search for rules ascribed to
the learner in the Cognitivethe learner in the Cognitive
Approach.pp



 Gattegno look at language learningg g g g
from the perspective of the learner. He
said that learning is a process which wesaid that learning is a process which we
initiate by ourselves by mobilizing our
inner resources to meet challenge atinner resources to meet challenge at
hand.



Observations and their underlying y g
principles 
The silent wayy

 Observation: The teacher pointsp
to five blocks of color without
saying anything The blocks ofsaying anything. The blocks of
color represent the sounds of fivep
English vowels close to the five
simple vowels of Portuguesesimple vowels of Portuguese.



The silent way

 Principle: The teacher should startp
with something the students
already know and build from thatalready know and build from that
to the unknown.
Languages share a number of
features sounds being the mostfeatures, sounds being the most
basic.



The silent way

 Observation: The teacher points
to the first block of color and says
/a/ Several students say /e/ /i//a/. Several students say /e/, /i/,
/o/, /u/ as the teacher points to the

h f bl kother four blocks.



The silent way

 Principle: Language learners arep g g
intelligent and bring with them the
experience of already learning aexperience of already learning a
language. The teacher should give
only what help is necessary.



The silent way

 Observation: The teacher does
not model the new sounds, but
rather uses gestures to show therather uses gestures to show the
students how to modify the
Portuguese sounds.



The silent wayy

 Principle: Language is not learnedp g g
by repeating after a model.
Students need to develop their ownStudents need to develop their own
‘inner criteria’ for correctness.



The silent way

 Observation: Students take turns
tapping out the sounds.
P i i l St d t ’ ti t ll Principle: Students’ action can tell
the teacher whether or not theyy
have learned.



The silent way

 Observation: One student says, Observation: One student says,
‘A esquerda,’ to help another.

 Principle: Students should learn to
rely on each other and themselvesrely on each other and themselves.



The silent way

 Observation: The teacher works Observation: The teacher works
with gestures, and sometimes
i t ti i th t d t ’ tiinstructions in the students’ native
language, to help the students toa guag , o p ud o
produce the target language
sounds as accurately as possiblesounds as accurately as possible.



The silent way

 Principle: The teacher works withp
the students while the students
work on the languagework on the language.



The silent way

 Observation: The students learn
the sounds of new blocks of color
by tapping out the names of theirby tapping out the names of their
classmates.

 Principle: The teacher make use
f h t t d t l d kof what students already know.



The silent way

 Observation: The teacher pointsp
to a rod and then to three blocks of
color on the sound-color chart Thecolor on the sound-color chart. The
students respond,’ rod’.

 Principle: Learning involves
transferring what one knows totransferring what one knows to
new contexts.



The silent way

Observation: The teacher points Observation: The teacher points
to the words ‘a’ and ‘rod’ on the
word chart.
Principle: Reading is worked on Principle: Reading is worked on
from the beginning but followsg g
from what students have learned to
saysay.



The silent way

 Observation: The teacher sits
down at the table and is silent.
After a minute a girl points to aAfter a minute, a girl points to a
rod and says ,’A rod.’

 Principle: Silence is a tool. It
helps to foster autonomyhelps to foster autonomy.



The silent way

 Observation: The teacher points p
to a particular rod and taps out ‘ a 
blue rod’ on the sound-color chartblue rod  on the sound-color chart.

 Principle: Meaning is made clear p g
by focusing students’ perceptions, 
not through translationnot through translation. 



The silent way

 Observation: One students tries Observation: One students tries
to say ‘ a pink rod’ and has trouble.
H l k t th t h b t thHe looks to the teacher, but the
teacher remains silent and looks toa a a d oo o
the other students.



The silent way

 Principle: Students can learn fromp
one another. The teacher’ silence
encourages group cooperationencourages group cooperation.



The silent way

 Observation: The first student Observation: The first student
tries to say ‘ a pink rod’ again. This
time the teacher accepts the
student’s correct pronunciationstudent s correct pronunciation.



The silent way

 Principle: If the teacher praises orp p
criticizes students, they will be less
self-reliant The teachers actionsself-reliant. The teachers actions
can interfere with students’
developing their own criteria.



The silent way

 Observation: Another students Observation: Another students
has trouble pronouncing part of the
phrase ‘ a pink rod’. Using
gestures the teacher isolates thegestures, the teacher isolates the
trouble spot for her.



The silent way

 Principle: Errors are important Principle: Errors are important 
and necessary to learning. They 
show the teacher where things are 
unclearunclear. 



The silent way

 Observation: After locating theg
error, the teacher does not supply
the correct language until all selfthe correct language until all self-
correction options have failed.p

 Principle: If students are simply
i th ill t t igiven answers, they will not retain

them.



The silent way

 Observation: The teacher mouths
the correct sound, but does not
vocalize itvocalize it.

 Principle: Students need to learn Principle: Students need to learn
to listen to themselves.



The silent way

 Observation: The student’s
pronunciation is improved but still
not as close to the target languagenot as close to the target language
sounds as some of the students are
able to come. The teacher works
with her a bit longerwith her a bit longer.



The silent way

 Principle: At the beginning, thep g g,
teacher needs to look for progress,
not perfection Learning takes placenot perfection. Learning takes place
in time. Students learn at different
rates.



The silent way

 Observation: The teacher listens 
attentively.

i i l h ’ l f Principle: A teacher’s silence frees 
the teacher to closely observe thethe teacher to closely observe the 
students’ behavior. 



The silent way

 Observation: The teacher says,y ,
‘Take the green rod,’ only once.
P i i l St d t l th Principle: Students learn they
must give the teacher theirg
attention in order not to miss what
he says Students attention is a keyhe says. Students attention is a key
to learning.



The silent way

 Observation: The students take Observation: The students take
turns issuing and complying with
commands to take a rode of certain
colorcolor.

 Principle: Students should engage
in a great deal of meaningful
practice without repetitionpractice without repetition.



The silent way

 Observation: The students Observation: The students
practice commands with compound
bj tobjects.

 Principle: The elements of the Principle: The elements of the
language are introduced logically,

d h dexpanding upon what students
already know.already know.



The silent way

 Observation: The students take
turns tapping out the sentences of
their choice on the word chartstheir choice on the word charts.

 Principle: Students gain autonomy Principle: Students gain autonomy
in the language by exploring it and
b ki h iby making choices.



The silent way

 Observation: Some students
choose to tap out simple
commands; others tap out morecommands; others tap out more
complex ones.

 Principle: Language is for self-
expressionexpression.



The silent way

 Observation: The teacher asks
the students for their reactions to
the lessonsthe lessons.

 Principle: The teacher can gainp g
valuable information from student
feedbackfeedback.



The silent way

 Observation: There is no
homework assigned.

i i l l k Principle: Some learning takes
place naturally as we sleep.place naturally as we sleep.
Students will naturally work on the
d ’ l thday’s lesson then.



The silent way

 Observation: In subsequentq
lessons, the students will learn to
use a number of different linguisticuse a number of different linguistic
structures.

 Principle: The Syllabus is
d f li i ti t tcomposed of linguistic structures.



The silent way

 Observation: The students will
ti ki t ithpractice making sentences with

different combinations of the linguistic
structures.

 Principle: The structures of the Principle: The structures of the
syllabus are not arranged in a linear
f hi b t th t tl b ifashion, but rather are constantly being
recycled.



The silent way

 Observation: The students will Observation: The students will 
practice writing the sentences they 

tcreate.
 Principle: The skills of speaking Principle: The skills of speaking, 

reading, and writing reinforce one 
hanother. 



Th t h lThe teacher goals
The silent way

 Students should be able to use the
language for self-expressions. In
order to do this they need toorder to do this, they need to
develop independence from thep p
teacher, to develop their own inner
criteria for correctnesscriteria for correctness.



The roles of the teacher and theThe roles of the teacher and the 
students
The silent wayThe silent way

 The teacher is a technician or engineer.
The role of the students is to make use
of what they know, to free themselvesy ,
of any obstacles, and to actively engage
in exploring the languagein exploring the language.



Characteristics of the 
teaching/learning process
The silent way

 Students begin the study of language g y g g
through its basic building blocks, its 
soundssounds.

 The teacher sets up situations that 
f t d t tt ti thfocus students attention on the 
structures of the language.  



Some other characteristics
The silent way

 The teacher uses the students’
errors as evidence of where the
language is unclear to studentslanguage is unclear to students
and, hence, where to work.



The silent way

 The students receives a great dealg
of practice with a given target
language structure withoutlanguage structure without
repetition for its own sake. They
gain autonomy in the language by
exploring itexploring it.



Interaction
The silent wayy

 For much of the student- teacher
interaction, the teacher is silent. He
is still very active listeningis still very active listening
attentively to students’ speech, and
silently working with them on their
production through the use ofproduction through the use of
nonverbal gestures.



What about the students’ feelings?
The silent way

 The teacher constantly observesy
the students. When their feelings
interfere the teacher tries to findinterfere, the teacher tries to find
ways for the students to overcomey
them.



Vi l & ltViews on language & culture
The silent way

 Languages of the world share ag g
number of features. However, each
language also has its own uniquelanguage also has its own unique
reality, or spirit.

 The culture is inseparable from the
LanguageLanguage.



What areas of language are 
h i demphasized?

The silent way

 Pronunciation is worked on from the 
beginning. There is also a focus on the 
structures of the language, althoughstructures of the language, although 
explicit grammar rules may never be 
supplied Vocabulary is somewhatsupplied. Vocabulary is somewhat 
restricted. 



L killLanguage skills
The silent way

 All four skills are worked on from
the beginning of the course,
although there is a sequence inalthough there is a sequence in
that students learn to read and
write what they have already
produced orallyproduced orally.



The role of the native 
llanguage
The silent way

 The students’ native language is used The students native language is used
to give instructions when it is
necessary It is also used during thenecessary. It is also used during the
feedback sessions.

 Knowledge students possess of their
native language can be exploited by thenative language can be exploited by the
teacher of the target language.



E l tiEvaluation
The silent way

 Although the teacher may neverg y
give a formal test, he assesses
student learning all the time Onestudent learning all the time. One
criterion of whether or not students
have learned is their ability to
transfer what have been studyingtransfer what have been studying
to new contexts.



R tResponse to errors
The silent way

 Student errors are seen as a
natural, indispensable part of the
learning process The teacher useslearning process. The teacher uses
student errors as a basis for
deciding whether further work is
necessarynecessary.



Sound-color chartSound color chart
The silent way

 The chart contains blocks of color,,
each one representing a sound in
the target language The teacherthe target language. The teacher,
and later the students, points to
blocks of color on the chart to form
syllables words and evensyllables, words, and even
sentences.



Teacher’s silenceTeacher s silence
The silent way

 The teacher gives just as much The teacher gives just as much
help as is necessary and then is
il t O th t h tsilent. Or the teacher sets up an

unambiguous situation, puts au a b guou ua o , pu a
language structure into circulation,
and then is silentand then is silent.



Peer correctionPeer correction
The silent way

 Students are encouraged to helpg p
another student when he is
experiencing difficulty Any helpexperiencing difficulty. Any help
should be offered in a cooperative
manner, not a competitive one.



RodsRods  
The silent way

 At the beginning level, the rods can
be used to teach colors and
numbers Later on they can benumbers. Later on they can be
used for more complicated
structures.



Self-correction gesturesSelf correction gestures
The silent way

 For example, the teacher may putp , y p
his palms together and then move
them outwards to signal to thethem outwards to signal to the
students the need to lengthen the
particular vowel they are working
onon.



W d h tWord chart
The silent way

 The teacher, and later the,
students, points to vowels on the
wall charts in a sequence so thatwall charts in a sequence so that
they can read aloud the sentences
they have spoken.



Fid l h tFidel charts
The silent way

 The teacher, and later the students,
point to the color-coded Fidel
charts in order that studentscharts in order that students
associate the sounds of the
language with their spelling.



St t d f db kStructured feedback
The silent way

 Students are invited to make
observations about the day’s lesson
and what they have learned Theand what they have learned. The
teacher accepts the students’
comments in a nondefensive
mannermanner.



Chapter 6Chapter 6
Desuggestopedia

 The methods presented in thisp
chapter and the next chapters are
illustrative of what Celce-Murciaillustrative of what Celce-Murcia
calls an affective-humanistic
approach, an approach in which
there is respect for students’there is respect for students
feelings.



Desuggestopedia

 The originator of this method, GeorgiThe originator of this method, Georgi 
Lazanov, believes as does Silent Way’s 
Caleb Gattegno that language learningCaleb Gattegno, that language learning 
can occur at a much faster rate than 

di il t iordinarily transpires.  



Desuggestopedia

 According to Lozanov, the reason
for our inefficiency in language
learning is that we set uplearning is that we set up
psychological barriers to learning.
I d l b hIn order to learn better, the
limitations need to be desuggested.limitations need to be desuggested.



Observations and theirObservations and their 
underlying principles

 Observation: The classroom is
bright and colorful.
P i i l L i i f ilit t d i Principle: Learning is facilitated in
a cheerful environment.



Desuggestopedia

 Principle: Among the postersp g p
hanging around the room are
several containing grammaticalseveral containing grammatical
information.



Desuggestopediagg p

 Principle: Students can learn fromp
what is present in the environment,
even if their attention is noteven if their attention is not
directed to it (Peripheral learning).



Desugesstopedia

 Observation: The teacher speaks Observation: The teacher speaks
confidently.

 Principle: If students trust and
respect the teacher’s authorityrespect the teacher s authority,
they will accept and retain
information better.



Desuggestopedia

 Observation: The teacher gives g
the students the impression that 
learning the target language will belearning the target language will be 
easy and enjoyable.y j y



Desuggestopedia

 Principle: The teacher should
recognize that learners bring
certain psychological barriers withcertain psychological barriers with
them to the learning situation. She
h ld ‘d ’should attempt to ‘desuggest’

these.these.



Desuggestopedia

 Observation: The students
choose new names and identities.
P i i l A i id tit Principle: Assuming a new identity
enhances students’ feeling ofg
security and allows them to be
more openmore open.



Desuggestopedia

 Observation: The students
introduce themselves to the
teacherteacher.

 Principle: The dialog that the Principle: The dialog that the
students learn contains language
th i di t lthey can use immediately.



Desuggestopedia

 Observation: The students playp y
rhythmic instruments as they sing a
songsong.

 Principle: Songs are useful for Principle: Songs are useful for
‘freeing the speech muscles’ and

ki iti tievoking positive emotions.



Desuggestopedia

 Observation: The teacher
distributes a lengthy handout to the
class The title of the dialog is ‘Toclass. The title of the dialog is To
want is to be able to.’



Desuggestopedia

 Principle: The teacher shouldp
integrate indirect positive
suggestions (there is no limit tosuggestions (there is no limit to
what you can do) into the learningy ) g
situation.



Desuggestopedia

 Observation: The teacher brieflyy
mentions a few points about
English grammar and vocabularyEnglish grammar and vocabulary.

 Principle: The teacher shouldp
present and explain the grammar
and vocabulary but not dwell onand vocabulary, but not dwell on
them.



Desuggestopedia

 Observation: There are Observation: There are
reproductions of classical painting
throughout the text.

 Principle: Fine art provides Principle: Fine art provides
positive suggestions for students.



Desuggestopedia

 Observation: In the left column is
the dialog in the target language.
In the right column is the nativeIn the right column is the native
language translation.

 Principle: One way that meaning
is made clear is through nativeis made clear is through native
language translation.



Desuggestopedia

 Observation: The teacher reads
the dialog with a musical
accompaniment She matches heraccompaniment. She matches her
voice to the rhythm and intonation
of the music.



Desuggestopedia

 Principle: Communication takesp
place on ‘two planes’: on one the
linguistic message is encoded; andlinguistic message is encoded; and
on the other are factors which
influence the linguistics message.



Desuggestopedia

 Communication takes place on ‘two
planes’. On the conscious plane,
the leaner attends to the language;the leaner attends to the language;
on the subconscious plane, the

i h l i imusic suggests that learning is
easy and pleasant.easy and pleasant.



Desuggestopedia

 Observation: For the homework, the
t d t t d th di l t i htstudents are to read the dialog at night

and in the morning.
 Principle: At these times, the

distinction between the conscious anddistinction between the conscious and
the subconscious is most blurred and,
h f l itherefore, learning can occur.



Desuggestopedia

 Observation: The teacher gives g
the students hats to wear for the 
different characters in the dialogdifferent characters in the dialog. 
The students take turns reading 
portions of the dialog.



Desuggestopedia

 Principle: Dramatization is ap
particularly valuable way of
playfully activating the materialplayfully activating the material.
Fantasy reduces barriers to
learning.



Desuggestopedia

 Observation: The teacher tells Observation: The teacher tells
the students that they are

diti i f lauditioning for a play.



Desuggestopedia

 Principle: The fine arts (music,p ( ,
art, and drama) enable suggestions
to reach the subconscious The artsto reach the subconscious. The arts
should, therefore, be integrated as
much as possible into the teaching
processprocess.



Desuggestopedia

 Observation: The teacher teaches
the students a children’s song.
P i i l It i d i bl th Principle: It is desirable the
students achieve a state of
‘infantilization’ so they will be
more open to learningmore open to learning.



Desuggestopedia

 Observation: The teacher and
students play a game.
P i i l I th t h f Principle: In the atmosphere of
play, the conscious attention of thep y,
learner does not focus on linguistic
forms but rather on using theforms, but rather on using the
language.g g



Desuggestopedia

 Observation: The student makes
an error and the teacher corrects
the error in a soft voicethe error in a soft voice.

 Principle: Errors are corrected Principle: Errors are corrected
gently, not in a direct,

f t ti lconfrontational manner.



Th t h lThe teacher goals
Desuggestopedia

 Teachers hope to accelerate thep
process by which students learn to
use a foreign language foruse a foreign language for
everyday communication.y y



The role of the teacher & theThe role of the teacher & the 
students

 The teacher is the authority in they
classroom. If the students trust the
teacher they can feel more secureteacher, they can feel more secure.
If they feel secure, they can bey , y
more spontaneous and less
inhibitedinhibited.



Some characteristics of theSome characteristics of the 
teaching/learning process

A Desuggestopedic course is A Desuggestopedic course is
conducted in a bright and cheerful
classroom. Posters displaying
grammatical information are hunggrammatical information are hung
around the room to take advantage
of students’ peripheral learning.



Desuggestopedia

 Students select language names andg g
choose new occupations.

 The texts students work from are The texts students work from are
handouts containing lengthy dialogs.

 There are two major phases: the
receptive phase and the activationreceptive phase and the activation
phase.



Interaction

 The teacher initiates interactions
with the whole group of students
and with the individuals right fromand with the individuals right from
the beginning of a language
course.



What about students’ feeling?

 A great deal of attention is given tog g
students’ feelings in this method.
One of the fundamental principlesOne of the fundamental principles
of the method is that if students
are relaxed and confident, they will
learn language easilylearn language easily.



Views on language

 Language is the first of two-planeg g p
process of communication. In the
second plane are the factors whichsecond plane are the factors which
influence the linguistic message.



Views on culture

 The culture which students learn
concerns the everyday life of
people who speak the languagepeople who speak the language.
The use of the fine arts is also
important in Desuggestopedic
classesclasses.



What areas of language isWhat areas of language is 
emphasized?

 Vocabulary is emphasized.y p
Grammar is dealt with explicitly but
minimallyminimally.

 Speaking communicatively is Speaking communicatively is
emphasized. Students also read

d it i th t t land write in the target language.



The role of the student nativeThe role of the student native 
language

 Native-language translation is used
to make the meaning of the dialog
clear The teacher also uses theclear. The teacher also uses the
native language in class when
necessary.



Evaluation

 Evaluation usually is conducted ony
students’ normal in-class
performance and not throughperformance and not through
formal tests, which would threaten
the relaxed atmosphere considered
essential for accelerated learningessential for accelerated learning.



Response to student errors

 Errors are corrected gently, with the 
teacher using a soft voice.



Reviewing the techniques andReviewing the techniques and 
the classroom set-up

 Classroom set-upp
 The challenge for the teacher is to

t l i tcreate a classroom environment
which is bright and cheerful.g



Peripheral learning

 This technique is based upon the This technique is based upon the
idea that we perceive much more
in our environment than that to
which we consciously attendwhich we consciously attend.



Positive suggestion

 It is the teacher’s responsibility toIt is the teacher s responsibility to 
orchestrate the suggestive factors in a 
learning situation thereby helpinglearning situation, thereby helping 
students break down the barriers to 
l i th t th b i ith thlearning that they bring with them.   



Direct & indirect suggestions

 Direct suggestion appeals to thegg pp
students’ consciousness. Indirect
suggestion which appeals to thesuggestion which appeals to the
students’ subconscious, is actually
the more powerful of the two.



Choose a new identity

 The students choose a target nameg
and a new occupation. As the
course continues the studentscourse continues, the students
have an opportunity to develop a
whole biography about their
fictional selvesfictional selves.



Some more techniques

 Role play, First concert, Secondp y, ,
concert, Primary activation, and
creative activation are othercreative activation are other
techniques used in the method.



Chapter 7Chapter 7
Community Language Learning

 This method advises teachers to
consider their students as ‘whole
persons’ Whole person learningpersons . Whole person learning
means that teachers consider not
only their students’ intellect, but
also their feelingsalso their feelings.



Community language learning

 The method takes its principlesp p
from the more general Counseling-
Learning approach developed byLearning approach developed by
Charles A. Curran who was
influenced by Carl Rogers
‘humanistic psychology’humanistic psychology .



Community language learning

 Adults are threatened by the change
inherent in learning. Curran believed
that a way to deal with the fears ofy
students is for teachers to become
‘language counselors’language counselors .



Observations and theirObservations and their 
underlying principles

 Observation: The teacher greets Observation: The teacher greets 
the students, introduces himself, 
and has the students introduce 
themselvesthemselves.

 Principle: Building a relationship 
with and among students is very 
importantimportant.



Community language learning

 Observation: The teacher tells 
the students what they are going 
to doto do.

 Principle: Any new learning Principle: Any new learning 
experience can be threatening. 
P l l d f i l hPeople learn non-defensively when 
they feel secure.y



Community language learning

 Observation: Students have a
conversation.
P i i l L i f Principle: Language is for
communication.



Community language learning

 Observation: The teacher stands Observation: The teacher stands
behind the students.

 Principle: The superior knowledge
and power of the teacher can beand power of the teacher can be
threatening.



Community language learning

 Observation: The teacher
translates what the students want
to say in chunksto say in chunks.

 Principle: The teacher give thep g
students what they need to be
successfulsuccessful.



Community language learning

 Observation: The students are Observation: The students are
invited to talk about hoe they felt
during the conversation.

 Principle: Teacher and students Principle: Teacher and students
are whole persons.



Community language learning

 Observation: The teacher 
understands what the students say.
P i i l Th t h ‘ l ’ Principle: The teacher ‘counsels’
the students. He does not offer 
advice, but rather shows them that 
he is really listening to themhe is really listening to them.   



Community language learning

 Observation: The students listen
to the tape and give the Indonesian
translationtranslation.

 Principle: The students’ native Principle: The students native
language is used to make the

i lmeaning clear.



Community language learning

 Observation: The teacher reads 
the transcript three times. The 
students relax and listenstudents relax and listen.

 Principle: Students need quite p q
reflection time in order to learn.



Community language learning

 Observation: In the Human 
Computer activity, the students 
choose which phrase they want tochoose which phrase they want to 
practice pronouncing; the teacher 
repeats the phrase until the learner 
is satisfied and stopsis satisfied and stops. 



Community language learning

 Principle: Students best learnp
when they have a choice in what
they practice Students develop anthey practice. Students develop an
inner wisdom about where theyy
need to work.



Community language learning

 Observation: Students work
together in groups of three.

i i l d Principle: In groups, students can
begin to feel a sense of communitybegin to feel a sense of community
and can learn from each other as

ll th t hwell as the teacher.



Community language learning

 Observation: The teacher
corrects by repeating correctly the
sentence the students havesentence the students have
created.

 Principle: The teacher should
k i th t i ithwork in non-threatening way with

what the leaner has produced.p



Community language learning

 Observation: The students read
their sentences to the class.
P i i l D l i Principle: Developing a
community among the classy g
members builds trust and reduces
the threat of the new learningthe threat of the new learning
situation.



Community language learning

 Observation: The teacher playsp y
the tape two more times while the
students listenstudents listen.

 Principle: Retention will best take Principle: Retention will best take
place somewhere in between

lt d f ili itnovelty and familiarity.



Community language learning

 Observation: The students are 
once again invited to talk about the 
experience in that eveningexperience in that evening.

 Principle: In addition to reflecting p g
on the language, students reflect 
on what they have experiencedon what they have experienced. 



Community language learning

 Observation: Other activities with
the transcript of the first
conversation occurconversation occur.

 Principle: In the beginning stages, Principle: In the beginning stages,
the ‘syllabus’ is generated primarily
b th t d tby the students.



Th t h lThe teacher goals
Community language learning

 The teacher wants the students to
learn how to use the target
language communicatively to learnlanguage communicatively, to learn
about their own learning, to take
responsibility for it, and to learn
how to learn from one anotherhow to learn from one another.



Th l f th t hThe role of the teacher
Community language learning

 The teacher’s initial role is a
counselor.
I iti ll th l Initially the learners are very
dependent upon the teacher.p p
However, as they continue to study
they become increasinglythey become increasingly
independent.



Community language learning

 Five stages have been identifiedg
from dependency to mutual
interdependency with the teacherinterdependency with the teacher.
In stages I, II, and III, the teacher
focuses not only on the language
but also on being supportive ofbut also on being supportive of
learners.



Community language learning

 In Stage IV, the teacher can focusg ,
more on accuracy. Accuracy is
subordinated to fluency in the firstsubordinated to fluency in the first
three stages. The reverse is true in
Stages IV and V.



Some characteristics of the 
t hi /l iteaching/learning process
Community language learning

 In this method, students typically, yp y
have a conversation using their
native language The teachernative language. The teacher
translates what they want to say in
chunks.



Community language learning

 These chunks are recorded, and These chunks are recorded, and
when they are replayed, it sounds
lik f i l fl id tilike a fairly fluid conversation.
Later, a transcript is made of thea , a a p ad o
conversation, and native language
equivalents are givenequivalents are given.



Community language learning

 According to Curran, there are sixg ,
elements necessary for non-
defensive learning: securitydefensive learning: security,
aggression, attention, reflection,gg , , ,
retention, and discrimination.



Interaction
Community language learning

 The nature of student-teacher
interaction changes within the
lesson and over time At all timeslesson and over time. At all times
initially, the teacher structures the
l l h dclass; at later stages, the students

assume more responsibility.assume more responsibility.



I iInteraction
Community language learning

 Students can learn from their
interaction with each other as well
as their interaction with theas their interaction with the
teacher. A spirit of cooperation, notp p ,
competition, can prevail.



What about the student feelings?
Community language learning

 Responding to the students’p g
feelings is considered very
important in Counseling Learningimportant in Counseling-Learning.
In this method, the attempt is to, p
provide a sense of security for
students in a number of waysstudents in a number of ways.



Views on language & culture
Community language learning

 Language is for communication. At first,Language is for communication. At first,
the focus is on sharing and belonging
between persons through the languagebetween persons through the language
tasks. Then the focus shifts to the
t t l C lt i i t ltarget language. Culture is an integral
part of language learning.



What areas of language are 
emphasized? What language skillsemphasized? What language skills 
are emphasized?

Particular grammar points Particular grammar points,
pronunciation patterns, and
vocabulary are worked with.
The most important skills are The most important skills are
understanding and speaking theg p g
language at the beginning.



The role of the students’ nativeThe role of the students  native 
language

 Students’ security is initiallyy y
enhanced by using their native
language Directions in class arelanguage. Directions in class are
conducted in the native language.
In later stages, more and more of
the target language is usedthe target language is used.



E l tiEvaluation
Community language learning

 The test would likely be more ofy
an integrative test than a discrete-
point one It is also likely thatpoint one. It is also likely that
teachers would encourage theirg
students to self-evaluate.



Some techniques used in theSome techniques used in the 
method

 Tape recording studentp g
conversation, Transcription,
Reflection on experience ReflectiveReflection on experience, Reflective
listening, Human Computer, Small
group tasks are techniques used in
the methodthe method.



Chapter 8Chapter 8
Total Physical Response

 The Comprehension Approach is ap pp
general approach to foreign
language instruction which giveslanguage instruction which gives
the importance to listeningp g
comprehension.



Natural Approach

 In Krashen and Terrell’s Natural
Approach which fits within
Comprehension ApproachComprehension Approach,
emphasis is placed on students’
developing basic communicationdeveloping basic communication
skills and vocabulary through their

i i i f lreceiving meaningful exposure to
the target language.g g g



Natural Approach

 It is thought that if the teacherg
uses language that is just in
advance of students’ current leveladvance of students current level
of proficiency, while making sure
that her input is comprehensible,
acquisition will proceed naturallyacquisition will proceed naturally.



Natural Approach

 In this method, creating a low, g
affective filter is also a condition for
learning that is met when there is alearning that is met when there is a
good classroom atmosphere.



 Another method that fits within the Another method that fits within the 
Comprehension Approach  is Winitz and 
Reed’s self instruction program andReed’s self-instruction program and 
Winitz’ The learnables.  



Winitz’ method

 In this method, students listen to,
tape-recorded words, phrases, and
sentences while they look atsentences while they look at
accompanying pictures. Thep y g p
meaning of the utterances is clear
from the context the picturefrom the context the picture
provides.



Lexical approach

 The Lexical Approach, also fits within pp ,
the Comprehension Approach. Lexical 
Approach developed by Michael LewisApproach. developed by Michael Lewis, 
is less concerned with student 
production and more concerned withproduction and more concerned with 
providing comprehensible input.  



Total Physical Response

 A fourth method, James Asher’s,
Total Physical Response (TPR),
which is the focus of this chapterwhich is the focus of this chapter,
puts the principles of
Comprehension Approach into
practicepractice.



Observations & their underlying 
principles
TPR

 Observation: The teacher gives ag
command in the target language
and performs it with the studentsand performs it with the students.

 Principle: Meaning in the targetp g g
language can often be conveyed
through actionsthrough actions.



TPR

 Observation: The students sayy
nothing.

i i l h d ’ Principle: The students’
understanding of the targetunderstanding of the target
language should be developed
b f kibefore speaking.



TPR

 Observation: The teacher givesg
the commands quite quickly.
P i i l St d t i iti ll Principle: Students can initially
learn one part of the languagep g g
rapidly by moving their bodies.



TPR

 Observation: The teacher sits
down and issues commands to the
volunteersvolunteers.

 Principle: The imperative is a
powerful linguistic device through
which the teacher can directwhich the teacher can direct
student behavior.



TPR

 Observation: The teacher directs
students other than the volunteers.

i i l d l Principle: Students can learn
through observing actions as wellthrough observing actions as well
as by performing the actions
th lthemselves.



TPR

 Observation: The teacher
introduces new commands after
she is satisfied that the first onesshe is satisfied that the first ones
have been mastered.



TPR

 Principle: It is very important that Principle: It is very important that
the students feel successful.
F li f d l i tFeeling of success and low anxiety
facilitate learning.a a a g



TPR

 Observation: The teacher
changes the order of commands.

i i l d h ld b Principle: Students should not be
made to memorize fixed routines.made to memorize fixed routines.



TPR

 Observation: When the students Observation: When the students 
make an error, the teacher repeats 
th d hil ti it tthe command while acting it out.

 Principle: Correction should be Principle: Correction should be 
carried out in an unobtrusive 
manner. 



TPR

 Observation: The teacher givesg
the students commands they have
not heard beforenot heard before.

 Principle: Students must developp p
flexibility in understanding novel
combinations of target languagecombinations of target language
chunks.



TPR

 Observation: The teacher says:y
”Jump to the desk”. Everyone
laughslaughs.

 Principle: Language learning is Principle: Language learning is
more effective when it is fun.



TPR

 Observation: The teacher writes
the new commands on the
blackboardblackboard.

 Principle: Spoken language shouldp p g g
be emphasized over written
languagelanguage.



TPR

 Observation: A few weeks later, a,
student who hasn’t spoken before
gives commandsgives commands.

 Principle: Students will begin top g
speak when they are ready.



TPR

 Observation: A student says,y ,
“Shake hand with your neighbor.”
P i i l St d t t d Principle: Students are expected
to make errors when they firsty
begin speaking. Teachers should be
tolerant of themtolerant of them.



T h lTeacher goals
TPR

 Teachers who use TPR believe in
the importance of having their
students enjoy their experience instudents enjoy their experience in
learning to communicate in ag
foreign language.



What is the role of the teacher?What is the role of the teacher? 
What is the role of the students?

 Initially, the teacher is the directory,
of all student behavior. The
students are imitators of herstudents are imitators of her
nonverbal model.



Some characteristics of theSome characteristics of the 
teaching/learning process

 The first phase of a lesson is one ofp
modeling. The instructor issues
commands to a few students thencommands to a few students, then
performs the actions with them.p



TPR

 In the second phase,  the same 
students demonstrate that they can 
understand the commands by y
performing them alone. 



I t tiInteraction
TPR

 Initially the interaction isy
characterized by the teacher
speaking and the studentsspeaking and the students
responding nonverbally. Later on,p g y ,
the students become more verbal
and the teacher respondsand the teacher responds
nonverbally.



What about the student feeling?

 One of the reasons TPR was
developed was to reduce the
stress people feel when studyingstress people feel when studying
foreign languages. Feeling of
success and low anxiety facilitate
learninglearning.



W t li i tWays to relieve anxiety
TPR

 One way is to allow learners toy
speak when they are ready.
Another way to is to makeAnother way to is to make
language learning as enjoyable as
possible. Finally, there should not
be too much modelingbe too much modeling.



Vi l & ltViews on language & culture
TPR

 Just as with the acquisition of theq
native language, the oral modality
is primary Culture is the lifestyle ofis primary. Culture is the lifestyle of
people who speak the language
natively.



What areas of language are 
emphasized?
TPR

 Vocabulary and grammaticaly g
structures are emphasized over
other language areas These areother language areas. These are
embedded within imperatives.



What language skills are 
emphasized?
TPR

 Understanding the spoken wordg p
should precede its production. The
spoken language is emphasizedspoken language is emphasized
over written language.g g



What is the role of the students’ 
native language?
TPR

 TPR is usually introduced in they
student’s native language. After the
introduction rarely would theintroduction, rarely would the
native language be used. Meaning
is made clear through body
movementmovement.



E l tiEvaluation
TPR

 Formal evaluation can be conductedFormal evaluation can be conducted
simply by commanding individual
students to perform a series of actionsstudents to perform a series of actions.
For more advanced students, the

f f kit th h t dperformance of skits they have created
can become the basis for evaluation.



R t t d tResponse to student errors
TPR

 It is expected that students willp
make errors when they first begin
speaking Teachers should bespeaking. Teachers should be
tolerant of them and only correct
major errors.



Using commands to direct behavior
TPR

 The use of commands is the majorj
teaching technique of TPR. The
commands are given to getcommands are given to get
students to perform an action; the
action makes the meaning clear.



Other techniquesOther techniques
TPR

 Role reversal is a technique in Role reversal is a technique in
which students command their
teacher and classmates to perform
some actionsome action.

 Action sequence is another
technique used in this method.



Chapter 9Chapter 9
Communicative Language Teaching

 The goal of most of the methods weg
have discussed is for students to learn
to communicate in the target languageto communicate in the target language,
but in the 1970s ,educators noticed that
the methods could not meet the goal inthe methods could not meet the goal in
the right way.



Background

 Some educators observed that
students could produce sentences
accurately in a lesson but couldaccurately in a lesson, but could
not use them appropriately when

i l i i idgenuinely communicating outside
of the classroom.of the classroom.



Background

 Others noted that being able tog
communicate required more than
mastering linguistic structuresmastering linguistic structures.
Students may know the rules ofy
linguistic usage, but be unable to
use the languageuse the language.



Background

 In short, being able to, g
communicate required more than
linguistics competence; it requiredlinguistics competence; it required
communicative competence
that is, knowing when and how to
say what to whomsay what to whom.



Background

 Such observations contributed to a
shift in the field in the late 1970s
and early 1980s from a linguisticand early 1980s from a linguistic
structure-centered approach to app
Communicative Approach.



Communicative LanguageCommunicative Language 
Teaching

 Communicative Language Teachingg g g
aims broadly to apply the
theoretical perspective of thetheoretical perspective of the
Communicative Approach bypp y
making communicative competence
the goal of language teachingthe goal of language teaching.



Observations and theirObservations and their 
underlying principles

 Observation: The teacher Observation: The teacher
distributes a handout that has a
copy of a sports from a recent
newspapernewspaper.



CLT

 Principle: Whenever possible,p p ,
‘authentic language’- language as it
is used in a real context- should beis used in a real context- should be
introduced.



CLT

 Observation: The teacher tells
the students to underline the
reporter’s predictions and to sayreporter’s predictions and to say
which ones they think the reportery p
feels most certain of and which he
feels least certainfeels least certain.



CLT

 Principle: Being able to figure outp g g
the speaker’s or writer’s intentions
is part of being communicativelyis part of being communicatively
competent.



CTL

 Observation: The teacher givesg
the students the directions for the
activity in the target languageactivity in the target language.

 Principle: The target language is ap g g g
vehicle for classroom
communication not just the objectcommunication, not just the object
of study.



CLT

 Observation: The students try toy
state the reporter’s prediction in
different wordsdifferent words.

 Principle: One function can havep
many different linguistic forms.



CLT

 Observation: The students
unscramble the sentences of the
newspaper articlenewspaper article.

 Principle: Students should work Principle: Students should work
with language at the discourse
l llevel.



CLT

 Observation: The students play ap y
language game.

i i l Principle: Games are important
because they have certain featuresbecause they have certain features
in common with real

i ti tcommunicative events.



CLT

 Observation: The students are
asked how they feel about the
predictionspredictions.

 Principle: Students should bep
given an opportunity to express
their ideas and opinionstheir ideas and opinions.



CLT

 Observation: A student makes an
error. The teacher and other
students ignore itstudents ignore it.

 Principle: Errors are tolerated andp
seen as a natural outcome of the
development of communicationdevelopment of communication
skills.



CLT

 Observation: The teacher givesg
each group of students a strip story
and a task to performand a task to perform.

 Principle: One of the teacher’sp
major responsibilities is to establish
situations likely to promotesituations likely to promote
communication.



CLT

 Observation: The students work
with a partner to predict what the
next picture in the strip story willnext picture in the strip story will
look like.

 Principle: Communicative
interaction encourages cooperativeinteraction encourages cooperative
relationships among students.



CLT

 Observation: The students are to
do a role play.
P i i l Th i l t t f Principle: The social context of
the communicative event is
essential in giving meaning to the
utterancesutterances.



CLT

 Observation: The teacher
reminds the students that one of
them is playing the role of the bossthem is playing the role of the boss
and that they should remember
this when speaking to her.



CLT

 Principle: Learning to usep g
language forms appropriately is an
important part of communicativeimportant part of communicative
competence.p



CLT

 Observation: The teacher moves
from group to group offering advice
and answering questionsand answering questions.

 Principle: The teacher acts as ap
facilitator in setting up
communicative activitiescommunicative activities.



CLT

 Observation: The students suggestgg
alternative forms they would use to
state a prediction to a colleaguestate a prediction to a colleague.

 Principle: In communicating, a
k h h i t l b tspeaker has a choice not only about

what to say but also how to say it.



CLT

 Observation: After the role play is
fi i h d th t d t li it l tfinished, the student elicit relevant
vocabulary.y



CLT

 Principle: The grammar and Principle: The grammar and
vocabulary that the students learn
follow from the function, situational
context and the roles of thecontext, and the roles of the
interlocutors.



CLT

 Observation: For their homework,
the students are to listen to a
debate on the radio or watch it ondebate on the radio or watch it on
television.



CLT

 Principle: Students should be Principle: Students should be
given opportunities to listen to
l it i d i th tilanguage as it is used in authentic
communication. They may beo u a o y ay b
coached on strategies on how to
improve their comprehensionimprove their comprehension.



Th t h lThe teacher goals
CLT

 The goal of the teachers who useg
Communicative Language Teaching
is to enable students tois to enable students to
communicate in the targetg
language.



Wh t i th l f th t h ?What is the role of the teacher?
CLT

 The teacher facilitates
communication in the classroom.
During the activities he acts as anDuring the activities he acts as an
advisor. He might make note ofg
students’ errors to be worked on
during accuracy-based activitiesduring accuracy-based activities.



What is the role of students?What is the role of students?
CLT

 Students are Communicators. Theyy
are actively engaged in negotiating
meaning in trying to makemeaning- in trying to make
themselves understood and in
understanding others.



Some characteristics of the 
teaching/learning process
CLT

 The most obvious characteristic of
CLT is that almost everything that
is done is done with ais done is done with a
communicative intent. Students use
language a great deal through
communicative activitiescommunicative activities.



Communicative activities

 Activities that are truly Activities that are truly
communicative have three features
i i f tiin common: information gap,
choice, and feedback.o , a d dba



Another characteristic
of the teaching/learning process

CLT

 Another characteristic of CLT is the Another characteristic of CLT is the
use of authentic materials. It is
d i bl t i t d tdesirable to give students an
opportunity to develop strategiesoppo u y o d op a g
for understanding language as it is
actually usedactually used.



I t tiInteraction
CLT

 The teacher may present some part The teacher may present some part
of lesson. At other times, he is the
facilitator of the activities.
Sometimes he is a co-Sometimes he is a co
communicator. Students interact a

t d l ith thgreat deal with one another.



What about the students’ feeling?
CLT

 One of the basic assumptions of One of the basic assumptions of
CLT is that by learning to

i t t d t ill bcommunicate students will be more
motivated to study a foreigno a d o udy a o g
language.



How is language viewed?

 Language is for communication.Language is for communication.
Linguistic competence, the knowledge
of form and their meaning is just oneof form and their meaning, is just one
part of communicative competence.
A th t f i tiAnother aspect of communicative
competence is the knowledge of the
functions language is used for.



CLT

 Learners need knowledge of forms Learners need knowledge of forms
and meaning and functions.
However, they must also use this
knowledge and take intoknowledge and take into
consideration the social situation in

d t th i i t d dorder to convey their intended
meaning appropriately.ea g app op ate y



What areas of language areWhat areas of language are 
emphasized?

 Language functions might be Language functions might be
emphasized over forms. Students
work with language at the
suprasentential or discourse levelsuprasentential or discourse level.
They learn about cohesion and

hcoherence.



What language skills areWhat language skills are 
emphasized?

 Students work on all four skills Students work on all four skills
from the beginning. Just as oral
communication takes place through
negotiation between speaker andnegotiation between speaker and
listener, so too is for written texts.



The role of the native language

 Judicious use of the students’ Judicious use of the students
native language is permitted in the
CLT. However, whenever possible,
the target language should bethe target language should be
used.



E l tiEvaluation
CLT

A teacher evaluates not only the A teacher evaluates not only the
students’ accuracy, but also their
fluency. A teacher can informally
evaluate his students’ performanceevaluate his students performance
in his role as an advisor or co-
communicator.



F l l tiFormal evaluation
CLT

 For more formal evaluation, a For more formal evaluation, a
teacher is likely to use an
i t ti t t hi h h lintegrative test which has a real
communicative function.o u a u o



Some techniques used in CLT

 Authentic materials scrambled Authentic materials, scrambled
sentences, language games,
picture strip story, and role play are
some techniques used in thesome techniques used in the
method.



Chapter 10

 In this chapter, we will be In this chapter, we will be
investigating three more

h th t kapproaches that make
communication central: content-o u a o a o
based instruction, task-based
instruction and the participatoryinstruction, and the participatory
approach.pp



 The approaches we examine in this The approaches we examine in this
chapter do not begin with
f ti i d d thfunctions, or indeed, any other
language items. Instead, they givea guag ad, y g
priority to process over
predetermined linguistic contentpredetermined linguistic content.



I th h th th In these approaches rather than
‘learning to use English,’ studentsg g ,
‘use English to learn it’. In spite of
their differences the threetheir differences, the three
approaches have in common
teaching through communication
rather than for itrather than for it.



Content-based instruction

 The special contribution of content- The special contribution of content-
based instruction is that it
integrates the learning of language
with the learning of some otherwith the learning of some other
content, often academic subject

ttmatter.



 In content-based instruction the In content-based instruction the
selection and sequence of language
items arise from communicative
needs not predetermined syllabineeds, not predetermined syllabi.



Observations and theirObservations and their 
underlying principles

 Observation: The class is Observation: The class is
studying geography.

 Principle: The subject matter
content is used for languagecontent is used for language
teaching purposes.



Content-based approach

 Observation: The teacher asks Observation: The teacher asks
the students what they know about

l ba globe.
 Principle: Teaching should build Principle: Teaching should build

on students’ previous experience.



Content-based approach

 Observation: The student call out Observation: The student call out
their answers enthusiastically as
th t h it th ththe teacher writes them on the
blackboard.b a boa d

 Principle: When learners perceive
h l f h lthe relevance of their language

use, they are motivated to learn.use, they are motivated to learn.



Content-based approach

 Observation: The teacher Observation: The teacher
supplies the missing language
when the students have trouble in
explaining a concept in the targetexplaining a concept in the target
language.



Content-based approach

 Principle: The teacher ‘scaffold’ Principle: The teacher scaffold
the linguistic content, i.e. helps
learners say what it is they want to
say by building together with thesay by building together with the
students to a complete utterance.



Content-based approach

 Observation: The teacher reads the Observation: The teacher reads the
new vocabulary and then the students
watch a videowatch a video.

 Principle: Language is learned mostp g g
effectively when it is used as a medium
to convey informational content ofto convey informational content of
interest to the students.



Content-based approach

 Observation: The students fill in the 
vocabulary words in the blanks in the 
modified cloze passage as they watchmodified cloze passage as they watch 
the video.
P i i l V b l i i t Principle: Vocabulary is easier to 
acquire when there are contextual 
clues.



Content-based approach

 Observation: The teacher provides a Observation: The teacher provides a
number of examples using the present

i ith l tit d d l it dpassive with latitude and longitude co-
ordinates.

 Principle: When they work with
authentic subject matter students needauthentic subject matter, students need
language support.



Content-based approach

 Observation: For homework, the
students are given a map, which they
are to label based on a descriptiveare to label based on a descriptive
reading they have been given.



Content-based approach

 Principle: Communicative Principle: Communicative
competence involves more than

i l ti ll Itusing language conversationally. It
also includes the ability to read,a o ud ab y o ad,
discuss, and write about content
from other fieldsfrom other fields.



Content-based approach

 There are different models of There are different models of
content-based instruction. In the
fi t d l d i bj tfirst model academic subjects are
learned through the medium of aa d oug d u o a
foreign language.



Content-based approach

 In the adjunct model, students enroll inIn the adjunct model, students enroll in
a regular academic course. In addition,
they take a language course that isthey take a language course that is
linked to the academic course.



Content-based approach

 In sheltered- language instruction in aIn sheltered language instruction in a 
second language environment, a third 
model of content-based instruction hasmodel of content-based instruction has 
been used. 



Whole Language Approach

 Although the Whole Language Although the Whole Language
Approach originated in classes for
hild h k E li hchildren who speak English as a

native language, it has often beena a guag , a o b
used with second language
learners as welllearners as well.



Whole Language Approach

 The Whole Language Approach The Whole Language Approach
calls for language to be regarded
holistically, rather than as pieces,
i e the vocabulary words grammari.e. the vocabulary words, grammar
structures and pronunciation

i tpoints.



The top-down approach

 In the Whole Language Approach,g g pp ,
students work from the ‘top-down’,
attempting first to understand theattempting first to understand the
meaning of the overall text beforeg
they work on the linguistic forms
comprising itcomprising it.



The bottom-up approach

 In the ‘bottom-up’ approach In the bottom-up approach
students learn a language piece by
piece and then work to put the
pieces in place constructing wholepieces in place, constructing whole
meaningful texts out of the pieces.



 Whole Language educators see Whole Language educators see
errors as part of learning and they
embrace the ideas of Vygotsky
about the social nature of learningabout the social nature of learning.



Language Experience Approach

 The Language Experienceg g p
Approach is a technique to teach
reading that fits with principles ofreading that fits with principles of
Whole Language Approach.



Task-based instruction

 A task-based approach aims to A task-based approach aims to
provide learners with a natural
context for language use. As
learners work to complete a tasklearners work to complete a task,
they have abundant opportunity to
i t tinteract.



Observations and theirObservations and their 
underlying principles.

 Observation: The teacher tells Observation: The teacher tells
the class that they are going to

l t ti t blcomplete a timetable.
 Principle: The class activities have Principle: The class activities have

a perceived purpose and a clear
outcome.



Task-based instruction

 Observation: The teacher begins Observation: The teacher begins
by having the class help her begin
to fill out a class schedule. This
done through whole-classdone through whole class
interaction.



Task-based instruction

 Principle: A pre-task in which Principle: A pre-task, in which
students work through a similar
task to one that will later do
individually is a helpful way toindividually, is a helpful way to
have students see the logic
i l d i h t th b iinvolved in what they are being
asked to do.as ed to do



Task-based instruction

 Observation: The teacher first Observation: The teacher first
has the students label the time
periods and then the days.

 Principle: The teacher breaks Principle: The teacher breaks
down into smaller steps the logical
thinking process necessary to
complete the taskcomplete the task.



Task-based instruction

 Observation: The students’ Observation: The students
papers were marked by the teacher
on the basis of the content.

 Principle: Students should receive Principle: Students should receive
feedback on their level of success
in completing a task.



Task-based instruction

 Observation: Students are asked Observation: Students are asked
to design a way to survey the other
students about their favorite
subjectssubjects.

 Principle: This gives the students
more opportunity for authentic and
meaningful interactionmeaningful interaction.



Task-based instruction

 Prabhu identified three types of Prabhu identified three types of
tasks. An information-gap activity,
an opinion-gap activity, and a
reasoning-gap activity Anreasoning gap activity. An
information-gap activity involves
th h f i f tithe exchange of information among
participants to complete a task.pa t c pa ts to co p ete a tas



Task-based instruction

 An opinion-gap activity requires p g p y q
that students give their personal 
preferences feelings or attitudespreferences, feelings, or attitudes 
to complete a task. A reasoning-
gap activity requires students to 
derive some new information byderive some new information by 
inferring.   



Task-based instruction

Whereas in Prabhu’s approach the Whereas in Prabhu s approach, the
teacher designs the tasks, others
believe that the way to begin is to
conduct a needs analysis of real-conduct a needs analysis of real-
world tasks.



Project work

 As with a task-based approach, the As with a task based approach, the
language practiced in the
l i t d t i dclassroom is not predetermined,

but rather derives from the naturebu a d o a u
of a particular project that students
elect to doelect to do.



Participatory Approach

 Although it was originated in the Although it was originated in the
early sixties with the work of Paulo
F i it t til th 1980Freire, it was not until the 1980s
that the participatory approacha pa pa o y app oa
started to be discussed in the
language teachinglanguage teaching.



 In some ways the participatory In some ways the participatory
approach is similar to the content-
b d h i th t it b ibased approach in that it begins
with content that is meaningful too a a g u o
the students and any forms that
are worked upon emerge from thatare worked upon emerge from that
content.



 What is strikingly different What is strikingly different
regarding participatory approach is
the nature of content. It is not the
content of subject matter texts butcontent of subject matter texts, but
rather content that is based on
i f t t d tissues of concerns to students.



Observations and their underlying 
principles in the participatory approach

 Observation: The teacher engages theObservation: The teacher engages the
students in an initial discussion about
what is happening in their liveswhat is happening in their lives.

 Principle: What happens in the
classroom should be connected with
what happens outside that haspp
relevance to the students.



 Observation: The teacher leads the
class in discussing the problem, ending
with students responding solutions.with students responding solutions.

 Principle: Education is most effective
h it i i t d h itwhen it is experience-centered, when it

relates to students’ real needs.



 Observation: The teacher asks the
students if they want to write a
group letter She uses agroup letter. She uses a
collaborative process to do so.



 Principle: When knowledge is jointly
constructed, it becomes a tool to help
students find voice and by finding theiry g
voices, students can act in the world.
Students learn to see themselves asStudents learn to see themselves as
social and political being.



 Observation: The students work
together to edit the letter for
meaning and form They continuemeaning and form. They continue
editing the letter for homework.



 Principle: Focus on linguistic formp g
occurs within a focus on content.
Language skills are taught inLanguage skills are taught in
service of action for change, rather
than in isolation.



 Observation: The students are to
bring their revised versions of the
letter to classletter to class.

 Principle: Students can createp
their own materials, which can
become text for other studentsbecome text for other students.



 Observation: The students
discuss what they have learned in
classclass.

 Principle: A goal of participatoryp g p p y
approach is for students to be
evaluating their own learningevaluating their own learning.



 Learning to communicate byg y
communicating, rather than by
preparing to do so throughpreparing to do so through
practicing the various pieces ofp g p
language, is a different way to
approach the goal of developingapproach the goal of developing
communicative competence.



Chapter 11

 In this chapter we will deal with In this chapter, we will deal with
three methodological innovations:
learning strategy training,
cooperative learning and multiplecooperative learning, and multiple
intelligence.



Characteristics of good languageCharacteristics of good language 
learners

 According to Rubin, good languageAccording to Rubin, good language
learners are willing and accurate
guesser who have a strong desire toguesser who have a strong desire to
communicate. They attend to both the

i d th f f th imeaning and the form of their
message. They practice and monitor
their own speech as well as the speech
of others.o ot e s



 In order to maximize their potential In order to maximize their potential
and contribute to their autonomy,
l l d t i i ilanguage learners need training in
learning strategies.a g a g



Learning strategy training

 Wenden(1985) observed that languageWenden(1985) observed that language
teachers’ time might be spent profitably
spent in learner training as much as inspent in learner training, as much as in
language training. Such suggestions led
t th id f l i t t t i ito the idea of learning strategy training.



Learning strategy training

 Observation: Prior to the lesson the
teacher has been reading the students’
learning journals where the studentslearning journals, where the students
regularly write about what and how
they are learningthey are learning.



Learning strategy training

 Principle: The students’ priorp p
knowledge and learning
experiences should be valued andexperiences should be valued and
built upon.



Learning strategy training

 Observation: The teacher decides to 
have the students work on the strategy 
of advance organizationof advance organization.

 Principle: Studying certain learning 
t t i ill t ib t t d istrategies will contribute to academic 

success.



Learning strategy training

 Observation: The teacher models
the use of the strategy using a
think-aloud demonstrationthink-aloud demonstration.

 Principle: The teacher’s job is notp j
only to teach language, but to
teach learningteach learning.



Learning strategy training

 Observation: The students Observation: The students
practice the new learning strategy.

 Principle: For many students,
strategies have to be learned Thestrategies have to be learned. The
best way to do this is with ‘hands-

’on’ experience.



Learning strategy training

 Observation: The students Observation: The students
evaluate their own success in
l i th t tlearning the strategy.

 Principle: Students need to Principle: Students need to
become independent, self-

l d l lfregulated learners. Self-assessment
contributes to learner autonomy.contributes to learner autonomy.



Learning strategy training

 Observation: The teacher asks
the students to try out the new
strategy on a different reading theystrategy on a different reading they
choose for homework that night.g



Learning strategy training

 Principle: An important part ofp p p
learning a strategy is being able to
transfer it i e use it in a differenttransfer it, i.e. use it in a different
situation.



Cooperative Learning

 Cooperative or collaborative Cooperative or collaborative
learning essentially involves
t d t l i f h thstudents learning from each other

in group. It is the way thatg oup ay a
students and teachers work
together that is importanttogether that is important.



Cooperative Learning

 In cooperative learning, thep g,
teachers teach students
collaborative or social skills so thatcollaborative or social skills so that
they can work together morey g
effectively.



Observations and theirObservations and their 
underlying principles

 Observation: The vocabulary Observation: The vocabulary 
lesson will be done in cooperative 
groups. Each student is to help the 
other students learn the newother students learn the new 
vocabulary words.



Cooperative Learning

 Principle: Students are Principle: Students are
encouraged to think in terms of
‘positive interdependence’, which
means that the students are notmeans that the students are not
thinking competitively and
i di id li ti ll b t thindividualistically, but rather
cooperatively.coope at e y



Cooperative Learning

 Observation: The students ask Observation: The students ask
which groups they should form.

 Principle: In cooperative learning,
students often stay together in thestudents often stay together in the
same group for a period of time.



Cooperative Learning

 Observation: The students are to Observation: The students are to
work on the social skills of
encouraging others.

 Principle: Social skills need to be Principle: Social skills need to be
explicitly taught.



Cooperative Learning

 Observation: The students
appear to be busy working in their
groupsgroups.

 Principle: Language acquisition is Principle: Language acquisition is
facilitated by students interacting in
th t t lthe target language.



Cooperative Learning

 Observation: Students take the Observation: Students take the
test individually.

 Principle: Although students work
together each student istogether, each student is
individually accountable.



Cooperative Learning

 Observation: Groups move back Observation: Groups move back
together to compare and combine
scores.

 Principle: Responsibility and Principle: Responsibility and
accountability for each other’s
l h dlearning is shared.



Cooperative Learning

 Observation: The group discusses Observation: The group discusses
how the target social skills has
b ti dbeen practiced.

 Principle: Each group member Principle: Each group member
should be encouraged to feel

bl f d fresponsible for participating and for
learning.learning.



Cooperative Learning

 Observation: The teacher gives Observation: The teacher gives
feedback on how students did on
the target social skills.

 Principle: Teachers not only teach Principle: Teachers not only teach
language, they teach cooperation
as well.



Multiple Intelligences

 According to Gardner individuals have According to Gardner individuals have 
at least seven distinct intelligences:
) l/ h l 2) 1) Logical/mathematical, 2) 

Visual/spatial, 3) Body/kinesthetic, 4) p , ) y , )
Musical/rhythmic, 5) Interpersonal 6) 
Intrapersonal, 7) Verbal/linguisticsIntrapersonal, 7) Verbal/linguistics 
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